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Abstract

The thesis explores the place of culture in the teaching of English to speakers of other
languages (TESOL). The study originally set out to investigate the ways in which
teachers understand culture and deal with it in their teaching of English. A survey of
teachers found that while the teachers had sophisticated understandings about culture
and its relationship with language at a general level, they did not have clear
understandings about how cultural teaching can be enacted in the classroom. This
conundrum was also evident in the literature on teaching culture in TESOL. An
extensive survey of the literature found that while there are a number of different
perspectives on how culture can be understood and dealt with in TESOL, none of
these provide a comprehensive basis for the understandings teachers need for the
practicalities of teaching. The focus of the study shifted from an investigation of
professional development to the articulation of a conceptual framework to inform
teachers in the way they can manage the teaching of culture. The framework draws on
some significant insights of one of the perspectives in the literature, Intercultural
Language Teaching, as well as some insights from other perspectives. The framework
identifies dimensions in which teachers need to understand how culture can be
manifest and managed in TESOL. For each dimension a number of factors on which
decisions need to be made are identified. The framework also identifies a number of
principles to guide teachers in their decision-making about the teaching culture. The
potential of the framework to inform the teaching of English to adult immigrants in
Australia, as well as students studying English in a university in Vietnam is explored.
The capacity of the framework to inform TESOL teacher education, research and

theory building is also evaluated.
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